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This study used the descriptive method to determine if a
difference exists among three of the factors which influence teacher
morale in a large school system and a small school system.
Purpose
The purpose of the study is to determine if a large school
system will differ from a small school system on teacher morale among
three morale factors: Principal Instructional Leadership, Teacher
Attitude, and Parental Involvement.
Method of Research
An instrument was designed, field tested, and validated. The
instrument was designed to collect response data submitted based on the
teachers' perceptions of the school setting in the following areas:
Principal Instructional Leadership, Teacher Attitude, and Parental
Involvement. Four null hypotheses were tested using the two-way
Analysis of Variance.
The population of the study was composed of teachers from nine
elementary schools within the Atlanta metropolitan area and nine elemen¬
tary schools from one small rural system in Georgia. In the large
school system, a total of 226 teachers were contacted and 175 teachers
responded to the instrument. A total of 277 participated in the small
school system and 210 teachers responded to the instrument.
Findings
The results of the null hypotheses tested at the .05 level of
significance were:
1. Teacher morale as influenced by principal instructional
leadership. The two-way analysis of variance revealed
that there was a significant difference in the large
school system and the small school system. The F score
for both groups was 9.589. This score was higher than
the F score, 3.84 for significance at the .05 level.
The small system rated this factor as having more
influence on teacher morale. Thus, the H was not
accepted.
2. Teacher morale as influenced by teacher attitude. The
two-way analysis of variance revealed that there was a
significant difference in the large school system and
the small school system. The F score for both groups
was 6.346. This score was higher than the F score,
3.84 for significance at the .05 level. The large
school system rated this factor as having more influ¬
ence on teacher morale. Thus, the was not accepted.
3. Teacher morale as influenced by parental involvement.
The two-way analysis of variance revealed that there
was a significant difference in the large school
system and the small school system. The F score for
both groups was 4.058. This score was higher than
the F score, 3.84 for significance at the .05 level.
The small school system rated this factor as having
more influence on teacher morale. Thus, the was
not accepted.
4. Teacher morale as influenced by size of school system.
The two-way analysis of variance revealed that there
was a significant difference in the size of school
system among the three morale factors. The F score
for teacher attitude was 4.444, principal instruc¬
tional leadership was 7.882 and parental involvement
was 4.689. These scores were higher than the F score,
3.84, for significance at the .05 level. Thus, the H
was not accepted. °
Conclusions
Data were presented that contained the responses of elementary
teachers from both the large school system and the small school system
about their respective school setting and principals in the way in
which it was perceived. The data were analyzed using the two-way
Analysis of Variance to determine whether a difference existed between
the large school system and the small school system.
A significant difference was found between the schools on the
following factors: (1) principal instructional leadership, (2) teacher






This dissertation is dedicated to my wife, daughter, pastor,
and parents for their support, encouragement, and patience. Without




I would like to first thank God for granting me the health and
strength to complete such an endeavor.
During the many hours spent bringing this study to its comple¬
tion, there were many persons who assisted me. For their assistance,
I am deeply grateful.
I am especially grateful to my statistician, Mr. Edward Williams
to the superintendents and principals who gave me permission to use
their schools; to Mrs. Cheryl Rutledge who typed the first draft; to Ms.
Karen Taylor who typed the second draft; and to Mrs. Reta L. Bigham who
typed the final draft.
I am indebted to my committee: Dr. Sidney Rabsatt, Chairperson;
Dr. Ganga Persaud, Dr. Thomas Coleman and Dr. Trevor Turner.
I extend special appreciation and thanks to my wife, Geraldine,






LIST OF FIGURES v
LIST OF TABLES vi
ChapterI.INTRODUCTION TO THE STUDY 1
Statement of the Problem 3
Background of the Problem 3
Research Questions 5
Limitations 6
Purpose of the Study 7
Significance of the Study 7
Summary 8II.REVIEW OF RELATED LITERATURE AND RESEARCH 10
Principal's Impact on Teacher Morale 10
Summary 20
Teacher Attitudes and Morale 20
Summary 24
Parental Involvement and Teacher Morale 24
Summary 28
Principal Instructional Leadership 29
Overall Summary 35
Summary 37III.THEORETICAL FRAMEWORK 38
Variables of the Study 39
Interrelationship of Variables 39
Definitions 40
Hypotheses To Be Tested 40
Summary 41IV.RESEARCH METHODOLOGY 42
The Instrument 42
The Population 44





V. ANALYSIS OF THE DATA 49
Principal Instructional Leadership 50Teacher Attitude 51Parental Involvement 54Size of School System 56Teacher Morale 58
Summary 60
VI. SUMMARY, FINDINGS, IMPLICATIONS, RECOMMENDATIONS
AND CONCLUSION 61








1. The Principal's Role in Instructional Management 35
2. Variables of the Study 39
3. Teacher Response Questionnaire 44
4. Original School Population (Large System) 46




1. Principal Instructional Leadership 52
2. Teacher Attitude 53
3. Parental Involvement 55
4. Size of School System 57
5. Teacher Morale 59
CHAPTER I
INTRODUCTION TO THE STUDY
Teacher morale is a major concern today among professional
educators. Teachers are experiencing a high incident of burn-out and
a feeling of alienation within the profession. Several research studies
have found that teacher morale is related to student social development.
Randi and Sanford Nidich, in their study, indicated that Nwankwo found
a strong relationship between teacher morale and student conflict in
secondary schools in Nigeria. Also, Nidich found significant correla¬
tions between teacher morale and student pro-social behavior norms in
Philippine secondary schools. In the Nidich study, according to
Goodlad, schools that students assessed as being more satisfying had
teachers with a more positive view of the workplace.^
Dufour states that if principals from around the country could
somehow be granted two professional wishes, their collective list would
undoubtedly include (1) working with an enthusiastic, highly motivated
staff and (2) meeting the standards of an "effective school" in terms
of student achievement. Certainly every principal wants a turned-on,
motivated staff, just as every principal wants a school that is
^Randi J. Nidich and Sanford 0. Nidich, "A Study of School
Organizational Climate Variables Associated with Teacher Morale,"
The Clearing House 60 (December 1986): 189.
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effective in helping all students achieve established educational
2
goals.
In efforts to improve schools and teacher morale, studies have
focused on teacher/administrator and teacher/teacher interactions
within the school setting. Nidich states that research has shown that
in schools where the principal is perceived by teachers as frequently
performing important functions in the school, teacher attitudes toward
work-related dimensions were found to be positive and showed strong
relationships to student outcomes. Nidich also cited a study by
Driscoll and Shirley which found that a lack of teacher/co-worker
3
communication is associated with teacher dissatisfaction.
The degree of principal support for the professional develop¬
ment of teachers also contributes to the prediction of teacher morale.
Nidich and Nidich, in their study, cite the theoretical model proposed
by Ellett and Walberg which suggests that principal-initiated behavior
has its major influence on the attitudes and behaviors of teachers,
which subsequently affect student development. Teacher morale is most
directly affected by the behavior of the principal. Teacher morale,
in turn, affects teacher performance, and in turn affects student
behavior. It was also reported that when teachers are given a greater
voice in making decisions regarding classroom instruction, as indicated
by the centralization of instruction scale, teacher morale will be
4
higher among the faculty.
p
Richard P. Dufour, "Must Principals Choose Between Teacher
Morale and Effective Schools?" NASSP Bulletin 70 (May 1986): 33.
^Nidich and Nidich, "School Organizational Climate," 189.
^Ibid., 190.
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Statement of the Problem
In the wake of rapidly accumulating evidence about the nature
of teacher morale has come the inevitable curiosity about how teacher
morale is created and maintained. As a practicing administrator and
the researcher of this study, the immediate concern is how do large and
small systems maintain high teacher morale. If there are certain
factors that influence teacher morale, then if one large school system
and one small school system are selected and examined, they should
differ in terms of teacher morale. The four influencing factors are:
parental involvement, principal instructional leadership, teacher
attitude, and size of school system. This concept served as the basis
of the problem to be investigated in this study.
Background of the Problem
The decades of the seventies and part of the eighties have
witnessed the inability of large and small school systems to retain
many of their competent teachers. Many teachers are turning to business
and industry where there is less stress and higher employee morale.
School systems are going through a crisis of low student achievement,
low teacher morale and public criticism. These are factors which
influence teacher retention. Low stress and high morale are factors
which enhance school systems' ability to retain competent teachers.
It is the assumption that large school systems are better able to
recruit and retain competent teachers because of high salaries and
good fringe benefits. Thus, small school systems are not able to
compete in salaries or fringe benefits. But, there are other factors
4
which influence teacher morale, such as parental involvement, principal
instructional leadership, and teacher attitude. These, along with
other factors, enable small school systems to maintain high teacher
morale and to retain competent teachers within the respective school
systems.
High teacher morale is an indication of teachers with a high
level of job satisfaction. If teacher morale is high, then so is
student achievement. Research studies have been done in education
which indicate a definite positive relationship between teacher morale
and student achievement. After reviewing many teacher morale studies,
Griffiths said, "Students of teachers with low morale do not achieve
5
as well as do the students of teachers with high morale." Harap also
indicated that student achievement will increase where there is high
teacher morale.® For several years, it has been recognized that
"teacher morale may be the most important single factor affecting
pupils' academic achievement and self-concept in the school setting."^
Often morale is used in terms of job satisfaction and enthusi¬
asm of individuals and groups. Although morale is difficult to define,
it is still an imprecise, highly important term. Bentley and Rempel
stated that many researchers consider morale to be the "emotional and
®Daniel E. Griffiths, Human Relations in School Administration
(New York: Appleton-Century-Crofts, Inc., 1956), 159.
®Henry Harap, "Morale," Nation's Schools 63 (June 1959): 55.
^Malcolm Provost, "Project: Time to Teach," National Elementary
Principal 44 (1964): 54.
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mental reaction of a person to his job." By considering it as such,
the level of morale may be determined by the extent to which an individ¬
ual 's needs are satisfied and to which he or she perceives satisfaction
8
as stemming from the total job situation. Realizing that the level of
teacher morale is nurtured by many influences, leaders in education
increasingly recognize the factors of human relationships upon the
g
quality of work.
The responsibility for the improvement of teacher morale is
placed largely upon school principals. It should be of interest to
school principals and administrators to identify those factors and
personal variables which influence teacher morale. The level of morale
is more apt to be elevated if the administrators of a school are aware
of teacher attitudes and are willing to implement policies to improve
teacher job satisfaction. Both large and small school systems can
benefit from increased teacher morale.
Research Questions
There are many factors which comprise teacher morale. But for
this study, the researcher has selected four questions for analysis.
The following questions were used to compare responses of elementary
school teachers of a large school system and a small school system
relevant to impact on morale.
O
Ralph R. Bentley and Averno Rempel, Manual for the Purdue
Teacher Opinionaire (West Lafayette, Ind.: The University Book Store,
1970), 1.
^Harvey Handel, "Keeping Morale Where It Should Be--Up,"
The School Executive 76 (June 1957): 86-87.
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1. Will teacher morale in a large school system differ
from teacher morale in a small school system as
principal instructional leadership styles change
in the elementary schools?
2. Will teacher morale in a large school system differ
from teacher morale in a small school system as
teacher attitudes come into focus in the elementary
schools?
3. Will teacher morale in a large school system differ
from teacher morale in a small school system as
parental involvement becomes a factor in the
elementary schools?
4. Will teacher morale in a large school system differ
from teacher morale in a small system as size of
school system becomes a factor in the elementary
schools?
Limitations
The research is subject to certain limitations. The limiting
influences include:
1. Results of the perception of teachers are limited to
teachers in K-7 grades.
2. The study was limited to two school systems in the
state of Georgia.
3. Teachers participating in the study were limited to
those teachers with two or more years under their
current principal.
7
Purpose of the Study
The purpose of this study is to determine if a large school
system will differ from a small school system in terms of teacher
morale utilizing four factors: principal instructional leadership,
teacher attitude, parental involvement, and size of school system.
Significance of the Study
The rationale for this study was found on the theory that high
morale will foster more effective learning and enhance positive
relationship between teachers, administrators, and students.
It is generally the assumption that large school systems have
higher teacher morale than that of small school systems. This assump¬
tion is based on the large school systems' ability to offer better
salaries, fringe benefits, and more resources and supplies.
This is a descriptive study to determine if a difference exists
between the four factors which influence teacher morale in a large
school system and a small school system. The significance lies in the
importance for further research.
The study should provide useful information on:
1. Principal instructional leadership influence on teacher
morale in a large school system and also in a small
school system.
2. Teacher attitude influence on teacher morale in a large
school system and also in a small school system.
3. Parental involvement influence on teacher morale in a
large school system and also in a small school system.
8
4. Size of school system influence on teacher morale.
Summary
Teacher morale is a major concern today among professional
educators. In efforts to improve schools and teacher morale, studies
have focused on teacher/administrator and teacher/teacher interactions
within the school setting. The studies reveal that the degree of
principal support for the professional development of teacher contrib¬
utes to the prediction of teacher morale. Teacher morale is most
directly affected by the behavior of the principal. Teacher morale,
in turn, affects teacher performance, and in turn affects student
behavior.
Teacher morale is not a single dimension, but one of many
factors. These components are defined in terms of human needs as they
would appear in a group situation. Often morale is used in terms of
job satisfaction and enthusiasm of individuals and groups. Although
morale is difficult to define, it is still an imprecise, highly
important term.
There are many factors which comprise teacher morale, but the
researcher selected only four factors: teacher morale as influenced by
(1) the size of the school system, (2) principal instructional leader¬
ship, (3) teacher attitude, and (4) parental involvement.
This is designed to determine if a difference exists in four
morale factors which influence teacher morale in a large school system
and a small school system. The study should provide useful information
on the four factors which influence teacher morale.
9
The researcher explored the above and other related areas of
the study. These topics will be discussed in detail in the next chapter
to ascertain the relevance for the study and/or other related studies.
CHAPTER II
REVIEW OF RELATED LITERATURE AND RESEARCH
The purpose of this study was to determine if a large school
system will differ from a small school system on teacher morale in
three morale factors: Principal Instructional Leadership, Teacher
Attitude, and Parental Involvement. To assist and support such a
study, the literature search and review was accomplished by concen¬
trating on particular areas such as:
1. Principal's impact on teacher morale
2. Teacher attitudes and teacher morale
3. Parental involvement and teacher morale
4. Principal instructional leadership
Principal's Impact on Teacher Morale
The relationship between teacher morale and administrative
leadership style of the principal was determined by Clifton Alfred.
The study also determined if significant relationships existed between
teacher morale and the teachers' perceptions of the principal's
administrative leadership style.
The Purdue Teacher Opinionaire consisted of one hundred state¬
ments designed to measure the teacher morale from the teacher's
responses. The Leader Behavior Description Questionnaire consisted of
forty statements that were designed to interpret the respondent's
perception of the principal's style of leadership.
10
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The findings included the following: (1) There is a signifi¬
cant positive relationship between teacher morale and the teacher's
perception of the principal's leadership style; (2) there is a signifi¬
cant positive relationship between teacher morale and the age of the
teacher; (3) there is a significant positive relationship between how
a teacher perceives the principal's leadership style and the teacher's
age; (4) there is not a significant relationship between teacher morale
and sex of the teacher; (5) there is a significant negative relation¬
ship between how a teacher perceives the principal's leadership style
and the teacher's sex; (6) there is not a significant relationship
between teacher morale and educational level of the teacher; (7) there
is not a significant relationship between how the teacher perceives
the principal's leadership style and the educational level of the
teacher; (8) there is a significant positive relationship between
teacher morale and the teacher's length of service; (9) there is not
a significant relationship between how the teacher perceives the
principal's leadership style and the teacher's length of service.^
Senigaur, in his study, investigated the impact of the teacher's
perception of the principal's leadership behavior and faculty morale on
student achievement (language, reading, and math). It was the intent
to identify those factors of the principal's leadership behavior, as
perceived by the teachers, and teacher morale that impact significantly
on student achievement.
^Clifton D. Alfred, "The Relationship Between Teacher Morale
and the Principal's Administrative Leadership Style," Dissertation
Abstracts International (April 1981): 41.
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The Leader Behavior Description Questionnaire (LBDQ) was
administered to sixty-five elementary teachers in the Port Neches
Independent School District. Teachers in the population had at least
one year's teaching experience and one or more years of supervision
from the principals whose leadership behavior they were describing.
Contrary to what was hypothesized, no significant, positive
impacts were found between the teacher's perception of the principal's
leadership behavior, faculty morale and students' achievement (language
2
reading, and mathematics).
In his study, Bhella determined the degree of relationships
between the administrative dimensions and the morale dimensions. A
stratified random sampling technique was used to select 132 teachers
from ten rural high schools in the state of Oregon. The results are
based on 126 returns, ninety male and thirty-six female respondents.
The Principal Leadership Style Questionnaire (PLSQ) was used to measure
two dimensions of administrative behavior. The Purdue Teacher Ques¬
tionnaire (PTQ) was used to measure ten factors of the teachers' morale
The null hypotheses which guided the study were that there was no
significant relationship between perceptions of administrative behavior
and teacher morale. All hypotheses were tested at the .05 level of
confi dence.
The results indicated that most of the administrators seemed
to have the managerial orientation of "6, 7" or "7, 8" style of
^Edward Senigaur, "The Teacher's Perception of the Principal's
Leadership Behavior and Faculty Morale; Their Impact on Student Achieve
ment," Dissertation Abstracts International (April 1981): 41.
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leadership described by Blake and Mouton. This means that most of
the administrators seemed to have above average skills in handling
production through people. They have the ability to create comfort¬
able, friendly atmospheres, maintain morale of the teachers to get
institutional goals accomplished without too much concern for produc-
. . 3
tion.
In his study. Hunter determined whether there is a relation¬
ship between (1) leadership effectiveness and teacher morale, (2)
leadership style and teacher morale, and (3) conformance among adminis¬
trative teams and teacher morale. He also investigated morale of
teachers by demographic variables of teachers' ages and level of
teachers' education.
The model used for assessment called for the use of two
instruments: Leadership Ability Evaluation (Western Psychological
Services) and Purdue Teacher Opinionaire (Purdue University). The
leadership instrument determined whether the administrator was effec¬
tive or ineffective and provided some indications on autocratic,
democratic, and laissez-faire degree of presence in the respondent's
style. The teacher instrument assessed, via percentile score, the
morale for the school.
The study concluded that none of the leadership or demographic
variables was related to morale. The study showed that 67.5 percent of
the principals were rated as ineffective leaders and 50 percent of the
^Surjit K. Bhella, "Principal's Leadership Style: Does It
Affect Teacher Morale?" Education 102 (Summer 1982): 369-376.
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schools had low morale. An additional query showed that there was a
relationship between laissez-faire response patterns and ineffective-
4
ness.
Arnold, in her study, investigated the relationship of the role
of the elementary school principal as manager or teacher; authoritarian
or nonauthoritarian, with the morale of his teachers and the amount of
interaction that he/she has with children and teachers. Thirty-nine
elementary school principals and their faculties were the self-chosen
participants.
Principals were categorized as manager- or teacher-oriented by
a rank order and median split of their scores on an investigator-deve¬
loped Principal's Role Identification Scale, and as authoritarian or
nonauthoritarian by a rank order and median split on their scores on
the Rokeach Dogmatism Scale.
The Purdue Opinionaire was administered to the teachers and
school mean scores were determined for the subscales of Teacher Rapport
and Job Satisfaction. The study revealed that there were no significant
differences between the teacher rapport and job satisfaction of the
teacher-oriented and manager-oriented principal. Also, there was no
significant difference in the time spent interacting with teachers and
children by teacher-oriented and manager-oriented principals.
Authoritarian principals did not have significant different
teacher job satisfaction than did nonauthoritarian principals. In
^Harriet S. Hunter, "A Study to Determine the Relationships
Between Administrative Leadership Effectiveness and Style on Teacher
Morale in Selected Urban Secondary Schools in the Greater Washington
Area," Dissertation Abstracts International (July 1983): 44.
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addition, there was no significant difference in the time spent inter¬
acting with teachers and children by authoritarian and nonauthoritarian
principals.
However, nonauthoritarian principals did have significantly
higher teacher rapport in their schools. All principals, whether classi¬
fied as teacher-oriented or manager-oriented, authoritarian or nonauthori-
5
tan an, spent more time with teachers than with children.
In her study. Perry determined and analyzed the factors of two
concepts--teacher morale and leader behavior and the relationship between
them.
Two instruments, the Purdue Teacher Opinionaire and the Leader
Behavior Description Questionnaire-Form XII, were used to collect the
data for the study.
The results indicated that statistically significant differences
existed between the teachers' perceptions of the principal's behavior as
measured by the twelve subscales of the LBDQ-XII and teacher morale as
measured by the ten subscales of the PTO. Also, a statistically signifi¬
cant difference was found to exist between total teacher morale and total
leader behavior. Generally, the higher the teachers rated the prin¬
cipal's leader behavior, the higher the teachers' morale.
Teachers in the high morale school more often: (1) had a
highly effective principal, (2) were more readily inclined to participate
in a research study, (3) had a principal who was willing to be evaluated
5
Nancy R. Arnold, "The Role of the Elementary School Principal
As Manager or Teacher and the Relationship with Teacher Morale and
Interaction with Teachers and Children," Dissertation Abstracts Inter¬
national (1977): 41.
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by the faculty, and (4) perceived their principal as setting a good
example by working hard himself.
Teachers in a low morale school more often: (1) had an ineffec¬
tive principal, (2) were less readily inclined to participate in a
research study, (3) were more willing to evaluate and criticize the
principal's behavior, and (4) had a principal who became upset with
uncertainty and postponement.^
In his study, Carmody studied morale in a city school system
to determine if significant differences existed between elementary and
secondary teachers. Included was an analysis of personal variables to
determine what effect, if any, these factors had on teacher morale. The
results of the study showed that elementary teachers tend to have more
job satisfaction than secondary teachers. It was revealed that teachers,
because of economic necessity, tend to be least satisfied with their
vocational choice; while those who teach because they desire personal
involvement and perceive themselves as being successful tend to have a
better relationship with students and are more job oriented.^
Miller reported in his analysis that administrative behavior is
an important factor in building good staff morale and that administrators
can have a direct positive impact on teacher morale. He listed six ways
g
Mary E. Perry, "The Relationship Between Teacher Morale and
Perceived Leader Behavior in the Junior High Schools of a Selected Metro¬
politan District in Oklahoma," Dissertation Abstracts International (Octo¬
ber 1981): 42.
^Seth F. Carmody, "A Study of School Morale Within a School
System" (Ph.D. diss.. University of Missouri-Columbia, 1980), 10.
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this can be accomplished:
Praising and giving credit when it is warranted;
Supporting the teacher in conflicts with students and
parents;
Giving special attention to the teacher's physical
comfort and other related matters;
Assuming responsibility for their administrative
actions;
Demonstrating that they are knowledgeable about
current school methods, materials, strategies,
and practices; and
O
Encouraging the teacher's professional growth.
Dennis reported in his analysis how leaders have been recognizing
that the autocratic types of leadership are no longer effective. It has
been revealed that the more democratic the administration the higher the
9
morale. In situations where decisions are developed through democratic
group processes, better understanding results and points the way to
higher morale.
In their study, Magoon and Linkous reported fifteen administra¬
tive techniques for facilitating higher teacher morale:
1. Create a friendly, open sharing climate.
2. Exhibit concern and interest in the suggestions,
ideas, and recommendations of others.
3. Have subordinates share equally and without par¬
tiality all assignments from the most menial to
the most rewarding.
^William C. Miller, "Staff Morale, School Climate, and Educa¬
tional Productivity," Educational Leadership 38 (March 1981): 483.
^E. G. Dennis, Exploratory Analysis of School Climates: Factors
Affecting Morale in the Schools (Bethesda, Md.: ERlC Document Reproduc¬
tion Service, 1973), ED 111.
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4. Establish channels for open and frequent
communication between administrators, teachers,
students, and the home, and react to these
messages.
5. Frequently visit (or send an equally committed
assistant) classrooms, teacher offices, labora¬
tories, lunch rooms, halls, and playgrounds to
ensure personal knowledge "as to what is going
on in the school
6. Formulate school policies through participatory
democracy; rotate membership periodically to
ensure that all staff members and a representa¬
tive number of students and parents have the
opportunity to serve.
7. Rotate leadership assignments at least every
three years, preferably by peer election.
8. Place responsibility for inservice training
primarily upon the shoulders of teachers and
other staff members. Administrators should act
as consultants to these committees with voting
privileges.
9. Establish a policy for class visitations, on a
periodic basis, by other teachers in the
respective department. Visits should be con¬
ducted during the "visiting" teacher's planning
period. The purpose of this program is twofold:
to share ideas, methods, and materials; and to
offer constructive suggestions.
IG. Provide strong support for the teacher in disci¬
plinary matters. If the teacher erred, handle
that issue privately to ensure no further occur¬
rence.
11. Establish a grievance committee to ensure pro¬
fessional handling of these problems/concerns.
Involve representatives of all parties in a
school grievance committee to develop and carry
out policies relative to student behavior
Standards, privileges, and responsibilities).
12.
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13. Ensure that all assistants, supervisors, and
other resource personnel carry out their
service functions to teachers, students, parents,
and your office with cooperative spirit, good
humor, and professionalism.
14. Establish in-school remedial programs as required
to meet the emotional, social, and academic needs
of all students. Fully utilize all out-of-school
assistance that is available to carry out the
program. Involve parents, senior citizens,
volunteers, and older students in the remedial
effort,
15. Establish a continuing evaluation follow-up program
to monitor the strengths and weaknesses of existing
policies and procedures in order that necessary
changes may be made.10
Shimbert's study said school administrators should set the tone
by exhibiting those managerial traits that produce high morale, low turn¬
over, and strong loyalty and interest in professional relationships.^^
Perhaps employee benefits have become expected and are no longer
sufficient to raise teacher morale because even in some school districts
with the best salaries and fringe benefits, morale was still low. It
appeared that the attitude, policies, procedures, understanding of indi¬
vidual teachers, and philosophy of administrators were the major morale
factors
^^Robert A. Magoon and Saundra W. Linkous, "The Principal and
Effective Staff Morale," NASSP Bulletin 63 (May 1979): 26-27.
^^E. C. Shimbert, "The Effect of Personnel Policies on the
Holding Power of Teachers," in The Teacher Dropout, ed. T. M. Stinnett
(Itasca, Ill.: F. E. Peacock Publishers, 1970), 80.
^^Magoon and Linkous, "The Principal," 23.
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Summary
In efforts to improve teacher morale, studies have focused on
teacher/administrator and teacher/teacher interaction within the school
setting. The research has shown that in schools where the principal is
perceived by teachers as frequently performing important functions in
the school, teachers' attitudes toward work related dimensions were
found to be positive and showed strong relationships to student outcomes.
The review of literature revealed that a lack of teacher co-worker
communication is associated with teacher dissatisfaction.
Teacher Attitudes and Morale
Nelson, in her study, identified (1) the administrative vari¬
ables which may account for some of the variance in teachers' attitudes
toward their jobs and (2) the educational practices that an administrator
can use to improve teacher morale, given the external and internal con¬
ditions of the school system.
A two-part study was designed to fulfill the researcher's
purposes. The initial phase of the study consisted of a nationwide survey
to identify district-level characteristics associated with teacher morale
status and to verify the nominated sampling procedure.
The second phase of the study involved in-depth comparative
case studies, using interviews and the Purdue Teacher Questionnaire to
identify the building-level administrative practices associated with
teacher morale.
The study revealed that: (a) morale status varied according
to the leaders' reference groups, (b) educational leaders generally
21
agreed on their perceptions of school districts' overall morale status,
and (c) school districts with good morale significantly differed from
school districts with poor morale on numerous school district and
13
building-level variables.
In his study, Lebby explored the effectiveness of two teacher
leadership styles in relation to group productivity and morale in an
interactive classroom setting. Experimental interest focused on the main
and interactive effects of high and low initiating structure and student
organizational attitude on productivity and morale. Descriptive interest
focused on types of student behaviors under variations in initiating
structure and the teacher behaviors themselves.
The sample consisted of all fifth-grade students at Jamesville
Elementary School, Jamesville, New York, in attendance on the day of
student organizational attitude testing. Students absent on that date
were subsequently assigned to treatment groups, but were not considered
subjects. The school location is a mixture of suburban/rural. Subjects
were predominantly lower middle-class Caucasian.
The study concluded the following: (1) Structural variations
did not show a significant effect on productivity or morale; (2) A
significant difference was found between low and mid and high organiza¬
tional attitude groups in regard to achievement with the low group out¬
performing both the mid and high groups. No effect was shown on morale;
(3) No interactive effect between initiating structure and organizational
1 ^
Lynda Ann Nelson, "Administrative Practices Associated with
Teacher Morale," Dissertation Abstracts International (July 1984): 45.
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attitude on productivity or morale was found, although there was a
significant interaction between sex and structure on student attitudes
toward the trainer; (4) Trainers were able to systematically vary their
teaching style between groups. It appeared easier to maintain high
14
structure behavior than low structure.
Pastorino, in his study, determined whether teacher morale and
performance are significantly related and whether morale affects the
performance of K-12 teachers. Information was obtained through direct
response of 35 teachers to a written survey, formal testing of 23 hypo¬
theses, and further informal analysis. Teachers' self-ratings of morale
and performance were found to correlate significantly at the .01 level.
Ratings of five preselected morale-influencers were found to correlate
significantly at the .05 level, not only with morale ratings, but also
with reported performance and/or absences attributed to morale problems.
Morale and morale-influencer ratings consistently correlated positively
with reported performance and negatively with reported absences. Results
suggest that the morale-performance relationship is strong, but too com¬
plex to be adequately measured by methods typically used in morale-per¬
formance research. All information found was consistent with the posi-
15
tion that morale has strong, complex effects on teacher performance.
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In his study, Nimmer investigated the relationships between
selected teacher and course characteristics, teacher morale, and student
morale. A randomly stratified proportional sample of required and
elective tenth, eleventh, and twelfth grade classes of English, Social
Studies, and Mathematics was selected. The sample was chosen from all
nine population districts within the contiguous United States in propor¬
tion to the individual district's portion of the official 1975 estimated
United States population.
The principal of each selected school was mailed a personalized
letter requesting the cooperation of his school in the study. One
hundred and fifty-three principals indicated a willingness to partici¬
pate. The teachers of each sample intact class received a packet con¬
taining copies of the questionnaires to be completed: Quality of School
Life Scales for students and the Organizational Climate Description
Questionnaire and Teacher Background Information Survey for teachers.
One hundred and twenty-nine teachers returned completed instruments in
usable form.
The study concluded that teachers with higher morale are those
who taught larger numbers of students, had fewer daily preparations,
taught in a subject area in which they had majored in college and whose
spouse was employed. The relationship between teacher and student morale
is non-significant. Students had higher morale when their teachers were
on tenure or continuing contract, had advanced degrees, had graduate
preparation in the area of their teaching assignment, and had not been
24
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formally observed during the past school year.
Summary
The attitude established by teachers has a very significant
impact on students' attitudes toward learning, on problem-solving
ability, and on classroom morale. A teacher who provides high levels of
facilitative conditions tends to enhance growth, while a teacher who
provides low levels of these conditions may retard learning. There is
evidence that when teacher morale is high, productivity or student
achievement increases. The morale of the teacher is related to achieve¬
ment of the learners and that high teacher morale and high student
achievement indicate, that teaching is well done. There must be behavior
on the part of the teacher that encourages an active rather than a
passive attitude; and that encourages reflection and critical thinking.
Parental Involvement and Teacher Morale
Morrison, in his study, determined that there was a relationship
between teacher morale and level of parental involvement. The study was
undertaken to determine the answers to the following questions: (1)
Was there a relationship between overall total morale scores on the
Purdue Teacher Opinionaire for groups of teachers at schools categorized
(high or low) and each of the three areas of parent involvement? (2)
Was there a difference in morale scores for single Factors One through
Ten on the Purdue Teacher Opinionaire for groups of teachers at schools
categorized (high or low) according to each of the areas of parent
involvement?
1
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Parent involvement was measured in three different areas:
minimum support, volunteerism, and policy decision-making. Morale
scores for each school were determined through the use of the Purdue
Teacher Opinionaire. Eleven schools from one north Florida urban school
district were selected for this study. Teachers were surveyed to gather
data regarding both the level of parental involvement at a particular
school, as well as the level of teacher morale.
An analysis of the data collected during this study led to the
following findings: (1) The Fisher Exact Probability Tests that were
utilized supported a statistically significant (a = .05) relationship
between one parental involvement dimension (Policy/Decision-Making) and
Overall Teacher Morale Ratings. No statistically significant relation¬
ship was found to exist between the other parental involvement dimen¬
sions and morale according to the Fisher Exact Probability Test. (2)
Schools with high parental involvement ratings displayed a higher
frequency of morale factors rating above the Average category rating.
Inspection of the display of overall morale scores in relation
to the dimensions of volunteerism and minimum support revealed that those
schools categorized as extremely high in one factor were also extremely
high in the other and that those schools categorized as extremely low
in one factor were extremely low in the other. However, the effect of
varied categorizations of the middle range of responses in this small
sample negated any statistically significant findings in the Fisher
Exact Probability Tests. The observation of the extremes might reflect a
trend in the data about which further research, utilizing a larger sample.
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might prove conclusive.^^
In Brock's study. Parental Volunteer Programs in Early Child¬
hood Education, he cited a study by Douglas. In a national sample of
five thousand children in England, he found that parent interest and
involvement in a child's education were far more important than the
quality of schools even after statistically allowing for family socio¬
economic factors.^®
Parent involvement in the classroom is an important element in
early childhood education. It is mandated in many states for schools
receiving early childhood education funds from state sources. When
asked why parent volunteer programs are important, the California Super¬
intendent of Public Instruction, Dr. Wilson Riles, replied "The teacher
needs to know all he can about the child and the parents need to know all
they can about the school. Parents and teachers need to work together
as a team." An effectively designed, implemented, and evaluated parent
volunteer program can accomplish improved student/school, family/school,
and community/school relationships; improved adult/student ratio; and
increased parent satisfaction and student motivation, as well as monetary
savings.
Parent participation during the early childhood years is more
important participation at any other time in a child's education. Medical,
psychological, and educational research has established that approximately
^^Beverly A. L. Morrison, "Parent Involvement and Teacher Morale
in Selected Elementary Schools," Dissertation Abstracts International
(December 1980): 41.
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eighty percent of a child's intelligence develops during the first
seven or eight years of his life. For this reason, the preschool and
primary grades are crucial to a student's later school success.
An important step in establishing a cooperative climate between
a student's home and the school is recognition of the fact, supported by
research, that the home and school can enhance a student's education by
working cooperatively. Examples of some of the findings follow.
In Morrison's dissertation, she cited Moler's work entitled "A
Study of Good Parent Participation in Elementary Schools." Moler made
the following statements;
1. Parents contribute toward building good teacher morale.
2. Curricula are enriched by activities of parents.
3. Parents perform school publicity and public relations
services.
4. Parents are active in promoting legislation and
standards affecting schools and children.
5. Understanding children and providing for the social
needs are important activities of parents' partici¬
pation.^^
In a doctoral dissertation entitled "A Comparative Study of the
Reading Achievement of Second Grade Pupils in Programs Characterized by
a Contrasting Degree of Parent Participation" by Ryan, which was cited
by Morrison, the reading patterns of two groups were studied. The
experimental group had a planned program of parent participation and
and the control group had only incidental parent participation. The
summary of the major findings includes the following statements:
^^Morrison, "Parent Involvement," 14.
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The experimental group was significantly superior to the control
group on the word meaning test .... Also, the study indi¬
cated the experimental group read more extensively, visited the
library more frequently with parents and expected less help with
new words from parents than did the control group.
In his doctoral dissertation entitled "The Effect of Personal
Contactual Relationships on Parents' Attitudes Towards Participation in
Local School Affairs," Schiff indicates:
Statistical evidence showed that personal contact with
school personnel by parents was effective in increasing parental
acts of participation and cooperation .... Analysis of gains
on the reading test revealed that pupils of the experimental
group improved to a significantly greater degree than did pupils
of the control groups. Increased parent contacts were thus
significantly effective in terms of pupil achievement gains in
reading ....
The data indicated that school attendance . . . was signifi¬
cantly increased. The number and intensity of pupil behavior
problems were reduced. Parental interest as measured by study
habits was increased.^0
Summary
Any successful parent volunteer program must be constantly
re-evaluated to remain successful. The information presented in these
studies describes how the program worked at one site. Policies and pro¬
cedures which are effective and appropriate for one group of students,
parents, and staff members one year may not be as satisfactory at other
schools and in succeeding years. Each program at each site must be
tailored to meet the needs of the individuals participating in it.
A review of the volunteer program at Washington School by the
parents and staff at the end of the second year revealed the most
important single aspect of the program was to create an environment
which encouraged parents to become involved. The reception parents
20
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receive when they express an interest in serving as a volunteer must
reflect warmth and a genuine interest in the volunteers as well as
students.
It was also deemed important to create a team approach to working
with children. A parent volunteer program should not become just another
educational tool to be manipulated by the professionals. It is there¬
fore beneficial to involve parents in all program phases including
design and evaluation as well as implementation
Principal Instructional Leadership
Instructional leadership is a somewhat new term in the litera¬
ture on effective principals. The quest for a clearer understanding of
what makes certain principals more effective than others has spanned
several decades. Many able researchers have already traced the evolu¬
tion of this inquiry. Even more scholars have attempted to synthesize
or categorize the findings of studies that examine principals' trait
behaviors, styles, and contexts.
De Bevoise wrote that in the 1960s and early 1970s, researchers
concentrated on demographic characteristics of principals, such as race,
age, physical appearance and size, sex, formal education, aspirations,
and years of teaching experience. These studies yielded little informa¬
tion about how principals exercise leadership generally, or affect the
instructional process. Ultimately, personal traits were shown to be
21
unreliable predictors of leadership effectiveness.
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After enduring a period of disfavor, studies of principals'
personal characteristics have recently re-surfaced with a new slant.
The studies from the 1980s examine the principal-as-person in terms of
leadership styles and capacity for personal interaction. Little, if
any, attention is given to the traits mentioned above. The first of
these studies, which Blumberg and Greenfield conducted, consisted of
case studies of eight principals identified as effective by their
colleagues and university faculty members. The principals were
carefully selected to reflect diverse environments at the elementary
and secondary levels and to include the experiences of both male and
female administrators.
De Bevoise states that in an analysis of eight case studies,
Blumberg and Greenfield concluded that:
Most people can learn the necessary attitudes and
skills that enable a group of people to function ade¬
quately. And it seems to be true that groups can learn
to accept influence from a variety of people and to
assign group functions accordingly. What seems not to
be true is that anyone can assume the role of leading an
organization--a school--in the direction of making itself
better than it is. Other things besides democratic functioning
have to occur and the suggestion here is that these other
things start with the character of the person involved.^^
De Bevoise also states that among the characteristics of
instructional leaders that Blumberg and Greenfield observed in their
sample (inferred primarily from the talks with the principal) are:
1. A propensity to set clear goals and to have these
goals serve as a continuous source of motivation;
2. A high degree of self-confidence and openness to
others;
22De Bevoise, "Synthesis of Research," 15.
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3. A tolerance for ambiguity;
4. A tendency to test the limits of interpersonal and
organizational systems;
5. A sensitivity to the dynamics of power;
6. An analytic perspective;
7. The ability to be in charge of their jobs.
The value of Blumberg and Greenfield's work lies not so much in
the generation of yet another list of characteristics of effective prin¬
cipals. (It is not, after all, an easy matter to translate such as a
list into a program for professional development, nor are these characer-
istics easily discerned in the process of hiring a new principal.)
Rather, the work significant for its description of the principals and
their own assessments of how they operate in their schools. The eight
subjects of the study revealed eight different styles of leadership and
a look at the ways in which individual leaders adapt to and manipulate
environments that are equally idiosyncratic.
One salient point that Blumberg and Greenfield repeatedly made
is that the principals they observed were not willing to simply "keep
the peace" and maintain a smooth-running organization. To some degree,
all were innovators, constantly seeking ways to effect school improvement
23
with emphasis on student learning.
De Bevoise stated that Persell and others touched on the prin¬
cipal's role as instructional leader and reiterated the statements of
Blumberg and Greenfield, and Huff and associates. Presell raised the
questions of whether "all principals can be equally effective instruc¬
tional leaders." Are there certain personal traits, skills, knowledge,
Bevoise, "Synthesis of Research," 16.
32
or interpersonal styles that principals need in order to be effective
instructional leaders?
The literature asserts that effective principals are forceful,
energetic, and goal-directed. Persell and her associates remain uncon¬
vinced, however, that energetic or dictatorial principals always engender
positive consequences. Theodore Sizer, who directed a structured survey
in over one hundred high schools across the country, recently remarked:
"It is hard for teachers to carry a school with a weak principal, and
it doesn't make a good school." The literature at present does not tell
us the conditions under which forceful personalities contribute to
increased effectiveness or vice versa.
Concerning self-confidence, openness to new ideas, tolerance
for ambiguity, and other traits, Persell asks how these traits were
measured and finds a lack of correlation with specified outcomes. Another
important question is whether principals who display few of these traits
perform badly. These questions reveal the significant weakness in
research on the principal-as-person:
1. Principals' characteristics and behaviors are
difficult to measure and to correlate with the
desired outcomes of schooling;
2. There have been no studies of ineffective prin¬
cipals to compare to those of effective prin¬
cipals; and
3. Most prescriptions for desirable characteristics
do not consider context or situational factors.
Explaining effective leadership and its effect on student out¬
comes without addressing these weaknesses is akin to explaining the out¬
comes of the Battle of Waterloo by noting Wellington's general character¬
istics and describing his typical mode of action.
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Perhaps the important lesson to be learned from an examination
of the characteristics of effective principals relevant to instructional
leadership is the diversity of style that appears to work. Rather than
seeking a prescription for principal behavior, research needs to clarify
how different styles and personalities interact with specific contexts
to produce either desirable or undesirable consequences. We have seen
what works in one context at one time, but we have yet to examine longi¬
tudinally what happens when leadership in one school changes. The
question remains: Does the principal have a measured effect on student
achievement? If so, what are the characteristics and styles that con¬
tribute to this effect? And finally, can the same effect be replicated
in other contexts?
De Bevoise reported that Sizer, after his observations in high
schools, commented:
What works in A may not work in B. There is a variety
of styles that can be effective: it's the match that's
important. I observed one large high school in which the
principal behaved somewhat like a Muslim imam. His doors
were always open and he held court throughout the day, dis¬
pensing justice and wisdom. No one was denied entry. Well,
this school turned out to be an extraordinary school and it
was his almost mythical stature that held everything together.
He would not have been able to survive, I suspect, in a small,
conservative community.24
What do successful principals do day in and day out to develop
and maintain effective instructional programs? For the past three
years, the Instructional Management Program of the Far West Laboratory
for Educational Research and Development has sought the answer to that
question. Funded by the National Institute of Education, they talked
P4
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extensively to 42 principals who were nominated by fellow administrators
as successful instructional leaders. For hundreds of hours, they col¬
laborated with 17 of them who varied by gender, age, ethnicity, and
experience. They watched their activities, looking for consequences of
their actions on teachers and on students, around their schools, and in
classrooms. Their schools ran the gamut; urban and rural; large and
small; poor and rich; new programs; entrenched programs.
There was found no single image or simple formula for success¬
ful instructional leadership. There were principals engaged in effec¬
tive, routine acts that required no new programs, innovations, or exten¬
sive changes in their roles. Their successes hinged on their capacity
to connect these routine activities to their overarching perspectives of
the contexts of their schools and their aspirations for their students.
These principals assessed their environment, knew their limita¬
tions and strengths, and understood the kinds of programs and outcomes
they desired for students. They not only saw themselves as pivotal
points around which these elements turned, but they believed in their
abilities to influence each of those parts. They directed their energies
toward improving the social climate of their schools and the quality of
25
the instructional organization.
The following diagram illustrates the relationships and depicts
the centrality of the school principal in the process of instructional
management, captures both the elements of schooling that influenced the
pc
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plans and activities of the principals and those features they hoped to
shape. It is important to remember that the acts of instructional
leadership that existed were as richly varied as the settings and the
individuals themselves.
The Principal's Role in Instructional Management
Fig. 1.
Overall Summary
The review of the literature has evidenced the fact that much
work has been done related to principal's effect on teacher morale, but
not as much research on teacher attitudes and parental involvement in
relation to teacher morale.
Senigaur's study investigated the impacts of the teacher's per¬
ception of the principal's leadership behavior and faculty morale on
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student achievement (language, reading, and math). It was the intent
to identify those factors of the principal's leadership behavior as
perceived by the teachers, and teacher morale that impact significantly
on student achievement.
Nelson's study identified the administrative variables which
may account for some of the variance in teachers' attitudes toward their
jobs, and identified the educational practices that an administrator can
use to improve teacher morale, given the external and internal conditions
of the school system.
The study revealed that morale status varied according to the
leaders' reference groups. School districts with good morale signifi¬
cantly differed from school districts with poor morale on numerous
school district and building-level variables.
Moler, in a doctoral dissertation entitled "A Study of Good
Parent Participation in Elementary Schools," made the following state¬
ments :
1. Parents contribute toward building good teacher morale.
2. Curricula are enriched by activities of parents.
3. Parents perform school publicity and public relations
servi ces.
4. Parents are active in promoting legislation and
standards affecting schools and children.
5. Understanding children and providing for the social
needs are important activities of parent participation.
Overall, the literature suggests the following needs:
1. More research examining the relationship between
parental involvement and teacher morale.
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2. More research examining the relationship between
teacher attitudes and teacher morale.
3. Identify additional factors which affect teachers'
attitudes.
4. Examine the characteristics of principals and teachers
in various combinations to determine those which are
related to teacher morale.
Summary
Upon the completion of the review of related literature, the
researcher found gaps that did not address factors which were pertinent
to this study. The literature did not address the principal's
instructional leadership, size of school system, teacher attitude, or
parental involvement on the influence of teacher morale in a large and
small school system.
The above factors were formulated into a theoretical framework.
The factors were distinguished as independent and dependent variables.
These concepts are discussed in the next chapter.
CHAPTER III
THEORETICAL FRAMEWORK
In this chapter the researcher will show a relationship among
the variables used in the study, define key terms, and state the hypo¬
theses to be tested. The purpose of this chapter is to state the
relationships between the independent variables--Principal Instruc¬
tional Leadership, Teacher Attitude, Parental Involvement, and Size of
School System—as each one interacts with the dependent variable—
Teacher Morale.
The theory in this study is that there are certain factors that
exist in a school setting that impact greatly on teacher morale. These
factors prove to be contributing factors that are causing poor teacher
performance and low student achievement.
The first assumption is that there are some existing variables
that are preventing teachers from making an impact on student achieve¬
ment. The second assumption is that these variables can be recognized,
and the third assumption is that these variables can be approached in
a way which may decrease their negative impact on teacher morale. As
can be seen in Figure 2, each of the independent variables has a




Fig. 2. Variables of the Study
Interrelationship of Variables
The independent variables (Principal Instructional Leadership,
Teacher Attitude, Parental Involvement and Size of School System) could
affect the dependent variable (Teacher Morale) in the following ways:
1. Ineffective principal instructional leadership
can impact negatively on teacher morale.
2. Teachers' negative or positive attitude toward
school setting can impact on teacher morale.
3. Parental involvement in the school setting can
impact on teacher morale.
4. School system size can impact on teacher morale.
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Definitions
This section will give definitions of the independent and
dependent variables. These terms are reflected upon frequently within
the study. Definitions of variables should assist in the interpreta¬
tion of the study.
Independent Variables
1. Principal Instructional Leadership - Those actions
that a principal takes or delegates to others to
promote growth in student learning.
2. Teacher Attitude - Those feelings by teachers
that the teaching load, school plant, equipment
and supplies, and other working conditions are
such as to permit effective work.
3. Parental Involvement - A broad term that includes
any activity involving parents in the education
of children.
4. Large School System - Interpreted as those school
systems with sixteen or more elementary schools.
5. Small School System - Interpreted as those school
systems with fifteen or less elementary schools.
Dependent Variable
1. Teacher Morale - The mental or emotional attitudes
of teachers toward components of their school
setting.
Hypotheses To Be Tested
From the above stated variables, the following hypotheses were
formulated. The study made use of the null hypotheses to determine if
significant differences could be found. The four hypotheses included:
IH : There will be no significant difference between
teacher morale in a large school system and that
of a small school system as influenced by principal
instructional leadership.
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There will be no significant difference between
teacher morale in a large school system and that
of a small school system as influenced by teacher
attitude.
There will be no significant difference between
teacher morale in a large school system and that
of a small school system as influenced by parental
involvement.
4H : There will be no significant difference in teacher
morale in the factors parental involvement, prin¬
cipal instructional leadership, and teacher
attitude as influenced by size of school system.
Summary
This chapter described the relationship among the independent
and dependent variables used in the study, defined key terms, and
stated the hypotheses to be tested. In the next chapter the research
tool for data analysis and methodology will be discussed in detail.
CHAPTER IV
RESEARCH METHODOLOGY
The purpose of this chapter is to describe the methodology
used to examine the differences that exist in a large school system as
compared to a small school system on teacher morale as influenced by
principal instructional leadership, teacher attitude, parental involve¬
ment, and size of school system.
This study is inferential in nature and utilizes the following
research techniques: the development, validation, and administration
of the instrument to the study group; collection of data; analysis of
data; and interpretation of the data analysis. The researcher utilized
the two-way analysis of variance to determine the statistical signifi¬
cance of the effect of the independent variables on the dependent
variable.
The Instrument
The variables of the study are: Principal Instructional Leader¬
ship, Teacher Attitude, Parental Involvement, and Size of School System
(independent variables). The dependent variable is Teacher Morale.
Due to the fact that the variables of this study were not addressed
cumulatively on a standard instrument, the researcher sought the
advice and assistance of committee advisors in the design, development,




The instrument developed was termed the "Teacher Response
Questionnaire." The instrument was designed to collect and measure
response data submitted based on teachers' perceptions of the school
setting in the following areas: teacher morale, principal instruc¬
tional leadership, teacher attitude, and parental involvement.
The instrument was validated by use of the item to scale
correlation test and factor analysis. The Pearson Correlation
Coefficient was performed to determine the degree of content validity
for each variable. Questionnaire responses were received from one
hundred participants. The responses were tested to determine if scales
were valid. The scales were validated at the .01 level of significance.
The instrument consisted of a total of forty-eight survey items
that specifically addressed the variables of the study. Items one
through twelve (1-12) were designed to solicit responses on the issue
of parental involvement. Items thirteen through twenty-four (13-24)
centered on the principal instructional leadership. Items twenty-five
through thirty-six (25-36) concentrated on the issue of teacher atti¬
tude, and items thirty-seven through forty-eight (37-48) centered on
the issue of teacher morale.
The teachers were asked to read the questionnaire and select
the answer most descriptive of their school setting. Each statement
offered five optional responses (strongly agree, moderately agree,
uncertain, moderately disagree, and strongly disagree) from which to
select (see Appendix II). The participants were told that all answers
should be based on their own perceptions and they should place all








Fig. 3. Teacher Response Questionnaire
The Population
The overall population of the study consisted of 73 elementary
schools within the Atlanta metropolitan area and 10 elementary schools
from one small rural county in Georgia. In order that the potential
for bias in the study be minimized, a randomized process was instituted
to select nine elementary schools from a large school system and nine
elementary schools from a small school system to participate in the
study. The purpose of nine schools from the large system and nine
schools from the small system was to ensure equivalence of participant
responses. In order to adequately and unbiasedly reflect on the
teachers' responses to their school setting, there had to be an equal
number of schools from both school systems.
To control imbalance in the number of responses per school, a
total of two hundred and seventy-seven (277) questionnaires was sent
to the small school system. They were divided among nine randomly
selected elementary schools. A questionnaire was given to each teacher
in the nine randomly selected schools. Teachers were asked to complete
the questionnaire and place it in the pre-addressed and postage paid
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envelope and return it by mail. A total of two hundred and twenty-six
(226) questionnaires was sent to the large school system. They were
divided among nine randomly selected elementary schools. A question¬
naire was given to each teacher in the nine randomly selected schools.
Teachers were asked to complete the questionnaire, place in the pre¬
addressed and postage paid envelope, and return it by mail. All
questionnaires were not returned. An equally randomly selected number
of questionnaires was used from the randomly selected schools of both
the large system and the small system. Figures 4 and 5 on the following
pages show the randomized method.
Fig. 4. Original School Population (Large System)
4^
'sj
Fig. 5 Original School Population (Small System)
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Request for Participation
Each superintendent was contacted by letter requesting per¬
mission to conduct a research study in the school system. After per¬
mission was granted, principals were contacted and questionnaires sent
with instructions for distribution and collection.
Summary
This chapter presented a description of the methods and pro¬
cedures that were used for this study. The instrument and population
were discussed. From the information received, the researcher was able
to test and analyze the data. The analysis of the data is discussed in
Chapter V.
CHAPTER V
ANALYSIS OF THE DATA
The purpose of the study is to determine if a difference exists
between a large school system and a small school system in teacher
morale influenced by principal instructional leadership, teacher atti¬
tude, parental involvement, and size of school system. Schools' differ¬
ences were determined by assembling data on the perceptions of teachers
employed by both school systems.
This chapter offers a review and analysis of the data collected
regarding the variables addressed. The variables in the study were
identified as either independent or dependent variables. The indepen¬
dent variables are: School System Size, Principal Instructional
Leadership, Teacher Attitude, and Parental Involvement. The dependent
variable is Teacher Morale.
The variables were then restated in the form of null hypotheses
in order that the actual research, the collection of data and the
analysis of the data could reflect the specific relationship between
variables. The data will be presented first, in order of the hypo¬
theses, and second, in the form of two-way analysis of variance showing
the statistical findings. The two-way analysis of variance will address
the question; Is there a significant difference between the two
population means? Tables of the data will be presented as a breakdown
to show the differences between the independent and dependent variables.
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The null hypotheses, with respect to the independent and
dependent variables, are stated as follows for statistical examination:
There will be no significant difference between
teacher morale in a large school system and that
of a small school system as influenced by principal
instructional leadership.
2Hq: There will be no significant difference between
teacher morale in a large school system and that
of a small school system as influenced by teacher
attitude.
There will be no significant difference between
teacher morale in a large school system and that
of a small school system as influenced by parental
involvement.
4Hq: There will be no significant difference in
teacher morale in the factors of parental involve¬
ment, principal instructional leadership, and
teacher attitude as influenced by size of school
system.
The data with respect to the above hypotheses are stated in
Tables 1 through 4. This is a matrix showing the interrelationship
between the dependent variable (teacher morale) and all the indepen¬
dent variables.
Principal Instructional Leadership
Hypothesis 1, which states that there is no significant differ¬
ence between teacher morale (dependent variable) in a large school system
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and that of a small school system as influenced by principal instruc¬
tional leadership (independent variable) is rejected because the F of
9.589 is significant at the .05 level (see Table 1). The mean score
for the total population was 37.84. Mean scores for the two systems
were 35.48 for the large school system and 40.20 for the small system.
The main effects scores were: sum of squares, 1204.167; degrees of
freedom, 1; mean square, 1204.167; and significance of, 0.002. The
school scores were: sum of squares, 1204.167; degrees of freedom, 1;
mean square, 1204.167; and significance of, 0.002. The explained
scores were: sum of squares, 1204.167; degrees of freedom, 1; mean
square, 1204.167; and significance of, 0.002. The residual scores
were: sum of squares, 26874,481; degrees of freedom, 214; and mean
square, 125.582. The total scores were: sum of squares, 28078.648;
degrees of freedom, 215; and mean square, 130.598. The F score was
9.589 which is significantly higher than the table F score, 3.84, for
rejection or acceptance of the null hypothesis. Also, the computer
accountability number of 0.002 indicates a rejection of the null
hypothesis. Therefore, the null hypothesis was rejected.
Teacher Attitude
Hypothesis 2, which states that there is no significant differ¬
ence between teacher morale (dependent variable) in a large school
system and that of a small school system as influenced by teacher
attitude (independent variable) is rejected because the F of 6.346 is
significant at the .05 level (see Table 2). The mean score for the






















Main Effects 1204.167 1 1204.167 9.589 0.002
School 1204.167 1 1204.167 9.589 0.002
Explained 1204.167 1 1204.167 9.589 0.002
Residual 26874.481 214 125.582









La_rge System Smjll System
X 44.05 X 40.90









Main Effects 533.018 1 533.018 6.346 0.012
School 533.018 1 533.018 6.346 0.012
Explained 533.018 1 533.108 6.346 0.012
Residual 17423.638 213 83.994
Total 18423.656 214 86.092
216 Cases Processed
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for the large school system and 40.90 for the small school system. The
main effects scores were: sum of squares, 533.018; degrees of freedom,
1; mean square, 533.108; significance of, 0.012. The explained scores
were: sum of squares, 533.018; degrees of freedom, 1; mean square,
533.018; significance of, 0.012. The residual scores were: sum of
squares, 17423.638; degrees of freedom, 213; mean square, 83.994. The
total scores were: sum of squares, 18423.656; degrees of freedom,
214; mean square, 86.092. The F score was 6.346 which was significantly
higher than the table F score, 3.84, for rejection or acceptance of the
null hypothesis. Also, the computer accountability number of 0.012
indicates a rejection of the null hypothesis. Therefore, the null
hypothesis was rejected.
Parental Involvement
Hypothesis 3, which states that there is no significant differ¬
ence between teacher morale (dependent variable) in a large school sys¬
tem and that of a small school system as influenced by parental involve¬
ment (independent variable) is rejected because the F of 4.058 is
significant at the .05 level (see Table 3). The mean score for the
total population was 45.74. Mean scores for the two systems were 43.71
for the large school system and 47.75 for the small school system. The
main effect scores were: sum of squares, 869.156; degrees of freedom,
1; mean square, 869.156; significance of, 0.045. The school scores
were: sum of squares, 869.156; degrees of freedom, 1; mean square,
869.156; significance of, 0.045. The explained scores were: sum of






















Main Effects 869.156 1 869.156 4.058 0.045
School 869.156 1 869.156 4.058 0.045
Explained 869.156 1 869.156 4.058
Residual 45194.121 211 214.190
Total 46063.277 212 217.280
216 Cases Processed
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significance of, 0.045. The residual scores were: sum of squares,
45196.121; degrees of freedom, 211; mean square, 214.190. The total
scores were: sum of squares, 46063.277; degrees of freedom, 212;
mean square, 217.280. The F score was 4.058 which was higher than the
table F score, 3.84, for rejection of acceptance of the null hypothesis
Also, the computer accountability number of 0.045 indicates a rejection
of the null hypothesis. Therefore, the null hypothesis was rejected.
Size of School System
Hypothesis 4, which states that there is no significant differ¬
ence in teacher morale (dependent variable) in the factors of parental
involvement, principal instructional leadership, and teacher attitude
as influenced by size of school system (independent variable), is
rejected because the F of 4.689 for parental involvement is significant
at the .05 level (see Table 4). The F of 7.882 for principal instruc¬
tional leadership is significant at the .05 level, and the F of 4.444
for teacher attitude is significant at the .05 level. The mean scores
for both systems were 55.92 for the large school system and 53.05 for
the small school system. The main effects scores for teacher attitude
were: sum of squares, 611.152; degrees of freedom, 2; mean square,
305.576; F score was 4.444; and significance of, 0.013. The F score
of 4.444 was higher than the table F score, 3.84, for rejection or
acceptance of the null hypothesis. Also, the computer accountability
number of 0.013 indicates a rejection of the null hypothesis. There¬
fore, this supports the rejection of the null hypothesis.
The main effects scores for principal instructional leadership
were: sum of squares, 1937.241; degrees of freedom, 2; mean square.
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Table 4

















Main Effects 611.152 2 305.576 4.444 0.013
Principal Instructional Leadership
Main Effects 1937.241 2 968.620 7.882 0.000
Parental Involvement
Main Effects 2121.984 2 1060.992 4.689 0.010
216 Cases Processed
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968.620; F score was 7.882; and significance of, 0.000. The F score of
7.882 was higher than the table F score, 3.84, for rejection of accep¬
tance of the null hypothesis. Also, the computer accountability number
of 0.000 indicates a rejection of the null hypothesis. Therefore, this
supports the rejection of the null hypothesis.
The main effects scores for parental involvement were: sum of
squares, 2121.984; degrees of freedom, 2; mean square, 1060.992; the F
score of 4.689; and significance of, 0.010. The F score of 4.689 was
higher than the table F score, 3.84, for rejection or acceptance of the
null hypothesis. Also, the computer accountability number of 0.010
indicates a rejection of the null hypothesis. Therefore, this supports
the rejection of the null hypothesis.
Teacher Morale
The main effects scores were: sum of squares, 611.152; degrees
of freedom, 2; mean square, 305.576; and significance of, 0.013 (see
Table 5). The size scores were: sum of squares, 504.144; degrees of
freedom, 1; mean square, 504.144; significance of, 0.007. The
explained scores were: sum of squares, 611.152; degrees of freedom, 2;
mean square, 305.576; significance of, 0.013. The residual scores were:
sum of squares, 14644.848; degrees of freedom, 213; mean square, 68.755.
The total scores were: sum of squares, 15256.000; degrees of freedom,
215; mean square, 70.958. The F score was 7.332 which was higher than
the table F score, 3.84, for significance at the .05 level. Also, the
computer accountability number, 0.007, indicates a significant differ¬












Main Effects 611.152 2 305.576 0.013
School 504.144 1 504.144 7.332 0.007
Explained 611.152 2 305.576 0.013
Residual 14644.848 213 68.755
Total 15256.000 215 70.958
216 Cases Processed
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school system as compared to that of the small school system.
Summary
Data were analyzed and presented that contained the responses
of elementary teachers from both the large school system and the small
school system about their respective school setting and principals.
The data were tested by Analysis of Variance to determine whether a
difference existed between the large school system and the small school
system on teacher morale as influenced by principal instructional
leadership, teacher attitude, parental involvement, and size of school
system.
Significant difference was found between the schools on the
following factors: (1) principal instructional leadership, (2) teacher
attitude, (3) parental involvement, and (4) size of school system.
Upon completion of this chapter, the researcher was able to
formulate findings, implications, recommendations, and conclusions.





The teaching profession is witnessing a great deal of teacher
burn-out and low teacher morale. For this cause, the teaching pro¬
fession is losing many effective teachers to other rewarding and less
stressful careers. Educational administrators realize that something
must be done to reduce teacher burn-out and raise teacher morale. Many
studies are being initiated on teacher morale and educational adminis¬
trators. State and local boards of education are seeking innovative
ways to raise teacher morale and retain effective teachers.
The purpose of this study was to determine if a difference
exists between a large school system and a small school system in
teacher morale influenced by principal instructional leadership, teacher
attitude, parental involvement, and size of school system. This chapter
presents in summary form the findings of the study and draws conclusions
and offers recommendations based on the findings. Although the results
were treated in the previous chapter, it seemed appropriate to reiterate
them prior to the conclusion.
The subordinates of two public school systems were surveyed to
determine if significant differences exist in a large school system and
a small school system in teacher morale. Each respondent completed the
teacher response questionnaire designed to assess the principal
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instructional leadership and the school setting through the collective
perceptions of subordinates of their school and principal. The factors
measured were: teacher morale influenced by principal instructional
leadership, teacher attitude, parental involvement and size of school
system.
The investigation took the form of Analysis of Variance of the
data and a review of the results of statistical data based on perceptions
held by the participants of the study.
Some questions generated by the study were:
1. Are there factors within the school setting that
influence teacher morale in a large school system
and in a small school system?
2. If there are such factors, what are they?
3. Will these factors show a difference in teacher
morale of a large school system compared to a
small school system?
The literature revealed that there are factors which influence
teacher morale in any school system. Among these factors, four in
particular were selected for the study. These factors are: principal
instructional leadership, teacher attitude, parental involvement, and
size of school system. These factors were then restated in the form of
independent variables and subjected to a statistical analysis in order
to determine if a difference existed between the school systems.
In order to further investigate and analyze the relationships
found, the variables were restated in the null hypothesis form.
IH : There is no significant difference between°
teacher morale in a large school system and
that of a small school system as influenced
by principal instructional leadership.
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2H ; There is no significant difference between
teacher morale in a large school system and
that of a small school system as influenced
by teacher attitude.
3H : There is no significant difference between
teacher morale in a large school system and
that of a small school system as influenced
by parental involvement.
4H ; There is no significant difference in teacher
morale in the factors of parental involvement,
principal instructional leadership, and
teacher attitude as influenced by size of
school system.
Findings
Teacher morale influenced by principal instructional leadership.
The two-way analysis of variance revealed that there was a significant
difference in the large school system and the small school system. The
F score for both groups was 9.589. This score was higher than the F
score, 3.84, for significance at the .05 level. The small school system
rated this factor as having more influence on teacher morale.
Teacher morale influenced by teacher attitude. The two-way
analysis of variance revealed that there was a significant difference
in the large school system and the small school system. The F score for
both groups was 6.346. This score was higher than the F score, 3.84, for
significance at the .05 level. The large school system rated this factor
as having more influence on teacher morale.
Teacher morale influenced by parental involvement. The two-way
analysis of variance revealed that there was a significant difference in
the large school system and the small school system. The F score for
both groups was 4.058. This score was higher than the F score, 3.84, for
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significance at the .05 level. The small school system rated this
factor as having more influence on teacher morale.
Teacher morale influenced by size of school system. The two-
way analysis of variance revealed that there was a significant differ¬
ence in size of school system in the three morale factors. The F
score for teacher attitude was 4.444; principal instructional leader¬
ship was 7.882; and parental involvement was 4.689. These scores were
higher than the F score, 3.84, for significance at the .05 level.
Implications
The following implications have been generated from the results
of this study:
1. Teachers of the small school system have a stronger
feeling that teacher morale is influenced by principal
instructional leadership.
2. Teachers of the large school system have a stronger
feeling that teacher morale is influenced by teacher
attitude.
3. Teachers of the small school system have a stronger
feeling that teacher morale is influenced by parental
involvement.
4. Teacher responses reflect that size of school system
does influence teacher morale.
Recommendations
Recommend: Those charged with policy-making for management of
public elementary schools consider teacher morale and implement programs
to develop and/or maintain high levels of the same.
Recommend: School systems consider ways to include parents in
policy-making, curriculum planning, program development and school
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activities.
Recommend; School systems initiate instructional leadership
training programs to produce more effective principals as instructional
leaders.
Recommend; Administrators give prime consideration to teacher
attitudes through continuously examining environmental working conditions
for possible improvement.
Conclusion
The thrust of the study was to determine if a large school
system will differ from a small school system on teacher morale among
four morale factors: Principal Instructional Leadership, Teacher
Attitude, Parental Involvement, and Size of School System. It is con¬
cluded that teacher morale of elementary teachers differs according to
size of school system, as it is influenced by principal instructional
leadership, teacher attitude, and parental involvement.
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APPENDIX I




I am a doctoral student at Atlanta University and am kindly
asking you to take time to answer the attached questionnaire. You
are involved in a pre-test of the instrument for future adaptation.
Please help in completing this questionnaire about various
aspects of interaction in the school. Respond candidly to each
statement and rate each item as you perceive it happening in your
school. The opinions you give are completely anonymous. The







DO NOT OMIT ANY ITEMS. Read each statement carefully. Mark your
answer by blackening the appropriate space. All marks should be
heavy and completely fill the answer space. If you change a
response, erase the first mark completely. USE ONLY A NO. 2 LEAD
PENCIL. Please do not record your name.
A = Strongly agree
B = Moderately agree
C = Uncertain
D = Moderately disagree
E = Strongly disagree
1. There is a strong parental involvement in the school
program.
2. Parents reinforce skills at home.
3. Parents volunteer their services regularly.
4. Parents communicate with teachers often.
5. Parents are supportive of school goals.
6. Parents volunteer their help in school activities.
7. The parents, generally, have a wholehearted
interest in the school programs.
8. The parents support the appointment and
reappointment of the school's staff.
A B C D E
□ □ana
A B C D E
□ Dana
A B C D E
□ □ □ □ □
A B C D E
□ □ □ □ □
A B C D E
□ □ □ □ □
A B C D E
□ □ □ □ □
A B C D E
□ □ □ □ □
A B C D E
□ □ □ □ □
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9. Parents are willing to support a good program
of education. ABODE
□ D □ □ a
10. Parents support the school's after-school
activities. ABODE
D □ □ □ D
11. Parents work closely with teachers in improving
students' academic development. ABODE
D D a D D
12. Parents work closely with teachers in maintaining
good classroom discipline. ABODE
□ n □ Q D
13. The principal/supervisor facilitates teachers
to set up activities for students to increase
time-on-task. ABODE
□ O O □ D
14. The principal/supervisor uses the opinions of
the staff in the development of criteria to
evaluate teachers and teaching. ABODE
□ □ □ □ □
15. The principal/supervisor accepts opinions of
the person being evaluated in the development
of rationale for evaluation of the particular
individual. ABODE
□ □ □ □ □
16. The principal/instructional supervisor discusses
with me how the students' social backgrounds
are related to their achievement scores. ABODE
n D □ □ D
17. The principal/supervisor asks teachers to
allow low achieving students to obtain
better grades by lowering the level of
teaching. ABODE
□ □ □ □ □
18. The principal/instructional supervisor accepts
new approaches from teachers. ABODE
□ □ □ □ □
19. The principal/instructional supervisor
lectures teachers on the importance of
rules and standards. ABODE
□ □ □ □ □
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20. The principal/supervisor believes that teachers
are equally and highly capable. ABODE
□ □ □ a □
21. The principal/supervisor believes teachers are
highly capable even when their students present
discipline problems. ABODE
□ □ □ □ □
22. The principal urges increased performance by
subordinates. ABODE
D a □ □ o
23. The principal has expectations for subordinates, ABODE
□ □ □ □ □
24. The leader makes the task easier by supplying
the needed material and supplies. ABODE
□ □ n □ □
25. Teachers willingly spend time after school with
students who seek their help. ABODE
□ □ □ □ □
26. There is a feeling of togetherness within the
faculty. ABODE
□ □ □ □ □
27. Teachers value their professional association
with this faculty. ABODE
□ □ODD
28. Many school problems are solved by group action, ABODE
D □ a D o
29. Teachers feel satisfied that their talents are
fully utilized. ABODE
□ □ □ □ □
30. Teachers enjoy getting together informally with
other faculty members. ABODE
□ □ □ □ □
31. Many teachers attend school social functions. ABODE
□ □ □ D □
32. Teachers are satisfied with the procedures
established for evaluating their effectiveness, ABODE
D o a D □
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33. My teaching load is greater than that of most
of the other teachers in our school. A B C D E
□ □ a □ □
34. I love to teach. A B C D E
n □ □ a □
35. I feel successful and competent in my present
position. A B C D E
D □ □ □ □
36. Our teaching staff is congenial to work with. A B c D E
a D D □ □
37. Parents respect the teachers. A B c D E
□ □ □ □ □
38. Parents work closely with teachers in
accomplishing school goals. A B c D E
□ □ □ □ □
39. The parents make the teachers feel as though
they are a real part of the community. A B c D E
□ D D □ □
40. Parents respect the teachers and treat them
like professional persons. A B c D E
D D D □ □
41. My leader displays a cooperative attitude
toward subordinates. A B c D E
□ D □ □ □
42. My principal tries to be fair to subordinates. A B c D E
a □ □ □ □
43. The leader provides assistance to subordinates. A B c D E
D □ □ □ □
44. The leader makes an effort to be fair to
subordinates. A B c D E
□ □ □ □ D
45. Most teachers would rather teach in this school
than some place else. A B c D E
□ □ □ □ □
ABODE
□ □ □ □ □
46. The teachers in this school enjoy their work.
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47. My teaching load in this school is unreasonable. ABODE
□ □ n a D
48. I feel that I am an important part of this
school system. ABODE
□ □ □ □ □
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